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Recommendations 
 
Response rate: 
Run the survey much earlier in the year – possibly from the beginning of the Summer Term (18th April 
2017) until the end of the Summer Term. This would enable monitoring of responses and targeting 
low responders with hard copy surveys if required.  
 
High response rates rely heavily on the support of course teams, and so fuller engagement with the 
online method of delivery will also be needed to increase the response rate. 
 
Consider whether it is possible to remove any questions to reduce the length of the survey. 
 
Learning and Teaching: 
Review the information provided to students in relation to the personal tutorial system. 
 
Student Engagement: 
Improve the feedback loop and responsiveness to feedback by embedding the new course committee 
agenda 
 
Consider how to communicate with students regarding issues that have been identified from student 
feedback and how they have been addressed. 
 
Look at having a student engagement/feedback strategy/policy document covering student surveys, 
module feedback and other methods of gaining student feedback. 
 
Assessment and Feedback: 
Ensure essay titles are routinely signed off by External Examiners before going to students 
 
Review student satisfaction against question 10a in relation to the new assessment feedback sheet 
and CPD on assessment being offered this academic year. 
 
Review promptness of feedback and general organisation around assessment in the 2016/17 student 
survey to ensure that the lower satisfaction in this area was an anomaly caused by the significant 
upheaval as opposed to a trend. 
 
Transfer of Skills: 
Monitor responses to the question around research skills to see if the validations with Essex improve 
satisfaction and confidence in this area over the 2016/17 academic year. 
 
Resources and Services: 
Library to receive, consider and respond to the stats and qualitative comments relating to library 
opening hours – looking into the viability of having a study/computer room that students can access 
when the library is closed, running a communication campaign about the digital nature of the library 
and informing students of alternative venues they can go to study when the library is closed. 
 
Data from this survey should be considered as part of the project to move sites. 
 
Equality and Student Support: 
Review satisfaction to these questions in the 2016/17 survey in relation to the improvements that 
have been put in place. 
 
Dissertations: 
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Review satisfaction to these questions in the 2016/17 survey in relation to the improvements that 
have been put in place. 
 
Organisation and Management: 
Review this section in the next 2016/17 survey. 
 
Doctorates: 
Recommendations based on the survey results are published in the PGR Overview Report 2015/16 
 
Ethics: 
Review this section in the next 2016/17 survey to see if improvements have had an impact. 
 
Placements: 
Consider the results of this section as part of the review of the placements policy. 
 
Observations: 
Review the results of this section in the 2016/17 survey to see whether the changes put in place as 
part of the validation with Essex have had an effect on student satisfaction. 
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1. Introduction 
 

1.1 Background: The Trust has run an annual internal survey in various forms since 2004. For this 

academic year (2015/16), the questions were largely based on the Postgraduate Taught 

Experience Survey (PTES) and the Postgraduate Research Experience Survey (PRES) to enable 

national benchmarking. However, due to the nature of the courses at the Trust, the national 

surveys do not provide sufficient relevant data to replace the internal survey. This is largely due to 

the fact that both the PTES and the PRES are based on more traditional models of delivery, for 

example, one year full-time Masters courses. 

 

1.1.1 This year, the Postgraduate Taught and Postgraduate Research surveys have been combined, 

and ‘branching questions’ added to direct students to the relevant questions. 

 

1.2 Survey questions: The survey questions fall into 13 categories:  

 

Category Type of questions 

Learning and Teaching  

Engagement  

Assessment and Feedback Branching questions 

Knowledge Transfer and Employability Branching questions 

Resources and Services  

Student Support Branching questions 

Dissertations Branching questions 

Organisation and Management  

Research Degrees Branching questions 

Ethical Approval Branching questions 

Placements Branching questions 

Observations Branching questions 
Overall Satisfaction  

 

1.2.1 As depicted in the table above, most of the categories have branching questions so that 

students who have not experienced that aspect of the learning experience (for example 

placements) will not be asked questions relating to it. This is particularly useful for non-

validated long courses who do not complete formal assessments. 

 

1.2.2 Within two of these categories are special additional questions which were added in 

response to the Student Submission for the QAA review1. One was in the Assessment and 

Feedback section, relating to assessment criteria. The other was in the Resources and 

Services section and related to library opening hours. 

 

1.2.3 Most questions are in the form of a statement, and students are asked to tick ‘definitely 

agree’, ‘mostly agree’, ‘neither agree nor disagree’, ‘mostly disagree’, ‘definitely disagree’, 

and ‘not applicable’ in response to each statement (the Lickert scale).  

 

                                                             
1 Student Written Submission for the QAA Higher Education Review 2015/16  
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1.2.4 The exception to the above statement questions were branching questions and qualitative 

comments. 

 

1.2.5 Apart from the branching questions and qualitative comments, all questions were 

compulsory. 

 

1.3 Analysis Methodology: In line with standard practice (National Student Survey, PTES and PRES), 

‘definitely agree’ and ‘mostly agree’ responses are combined to calculate an overall ‘positive 

response’ to each statement. These calculations do not include any non-responders and N/A 

answers. 
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2. Response Rate 
 

Marketing 

2.1 A communication strategy was put in place as part of the survey planning. Posters and banners 

were placed around the building and a moodle campaign was also launched, with weekly 

reminders to students who had not completed the survey and imaginative adverts on the Moodle 

‘Carousel’. The survey was also promoted in the café on busy lunchtimes, with free Maltesers for 

any student who completed the survey on an ipad on the spot, and the library screensavers had a 

student survey backdrop. 
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2.2 Despite the concerted effort to raise awareness for the survey, it is clear from the table below, 

the response rates for 2015/16 dipped significantly from previous years: 

Response Rates: Student Survey Exercises 

2013/14 Internal 
Survey 

2014/15 Postgraduate 
Research Experience 
Survey (biennial) 

2014/15 Internal 
Survey 

2015/16 Internal 
Survey 

59% 53% 57% 26% 

 

2.3 The low response rate is likely to be due to a combination of the following factors: 

 

2.3.1 Method of calculating the response rate: In previous years, the internal student survey 

(Student Feedback Exercise) response rate was calculated by the number of forms 

distributed to students against the number of forms returned rather than the total number 

of eligible enrolled students against the number of forms returned. On the PRES survey and 

in most national surveys this would be calculated against the total number of eligible 

enrolled students rather than the number of forms distributed. In addition, because the 

survey was available electronically, every student who was enrolled on a course Moodle 

page would have access to the survey.  

 

2.3.2 Timing: The survey was unusually late – normally the internal student survey begins around 

May and ends in July. This year, a QAA inspection fell at the time the survey would normally 

launch, which diverted staff resources and delayed the launch of the survey by a month. This 

then coincided with a very busy assessment hand-in period for both staff and students who 

were focussing on submitting their assignments rather than completing the survey. This is 

likely to have had the biggest impact on the response rate, when combined with the factors 

below. 

 

2.3.3 Method of delivery: This year, the survey was launched as an online survey on Moodle. The 

intention was to launch the survey both in hard copy and electronically, but due to the date 

of the launch being delayed, students were no longer on site to present them with hard copy 

surveys. 

 

The reason for going electronic was many-fold: 

 

 To enable on-site and off-site students to have equal access to the survey. There are 

many courses delivered at alternative or associate centres, and at the Trust by blended 

learning and online learning. The nature of the courses delivered at the Trust mean that 

even the onsite course students may live a distance away and not travel to the Trust 

regularly. 

 To avoid using teaching time for completing the survey which had caused some 

dissatisfaction amongst the student population. 

 To preserve anonymity. Surveys were often completed during class time and handed to 

tutors. 

 Environmental factors. The printing of high numbers of forms, half of which were never 

distributed and ended up in recycling bins uses both printer and paper resources. 
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 To make the best use of staff resources, and avoid duplication and errors in data. Hard 

copy surveys were manually inputted – a process which would take several weeks for 

several staff members to complete.  

In addition to the points above, it is likely that in the future with the introduction of the 

HEFCE Quality Assessment Review (QAR) and the Teaching Excellence Framework (TEF), that 

the Trust will be required (either through the University Partners or independently) to 

participate in national surveys, which are conducted online as standard. 

It is well documented that online surveys tend to reduce the response rate. However, last 

academic year, the Postgraduate Research Experience Survey was launched online only and 

had little or no effect on the response rate2. Students are familiar with using Moodle which is 

their Virtual Learning Environment, due to the fact that online submission of assessment had 

been rolled out in 2015/16. This meant that all students were required to submit all written 

assignments on Moodle. 

Having said this, there may have been some students who were put off from completing the 

survey due to technical issues or unfamiliarity with online surveys. 

2.3.4 Engagement: Despite a consultation period which Portfolio Managers, the Academic 

Governance and Quality Assurance Committee, Students and Doctorate Course Leads were 

involved in, the launch of the survey was affected by academics and Course Administrators 

(the ‘course team’) being over-burdened by the QAA inspection visit, course validations and 

summative assessment allocation and marking. This meant that the usual level of course 

team support afforded the survey was not provided. 

 

2.3.5 Length:  To a lesser extent, the length of the survey may have also contributed, as students 

may have felt that it would take too long to complete when they were busy with 

assignments, work and everyday life. The length of the survey is not dissimilar to the 

National Student Survey, and students were asked ‘branching questions’ to ensure they only 

answered questions that were relevant to them, so they were not required to answer every 

question. 

 

2.4 The lower response rates means that the survey data is not as reliable or as representative of 

students’ views as previous years. 

 

 

                                                             
2 PRES Overview report 2014/15 
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Response rate recommendations 
 
Run the survey much earlier in the year – possibly from the beginning of the Summer Term (18th April 
2017) until the end of the Summer Term. This would enable monitoring of responses and targeting 
low responders with hard copy surveys if required.  
 
High response rates rely heavily on the support of course teams, and so fuller engagement with the 
online method of delivery will also be needed to increase the response rate. 
 
Consider whether it is possible to remove any questions to reduce the length of the survey. 
 

 

3. Overall Satisfaction 
 

 

3.1 Overall Satisfaction is based on the positive responsess to the statement Overall, I am satisfied 

with the quality of the course. For the PGR survey in 2013/14, the statement differed slightly. 

Depending on whether students were still on the taught phase or research phase of the 

programme, the students were asked either: Overall, how satisfied are you with your doctoral 

supervision as a research student at the Tavistock or associate centre? or Overall, how satisfied 

are you with the taught element of your doctoral course? The students were given an option on 

the Lickert scale from ‘definitely (5)’ to ‘not at all (1)’. 

 

3.2 Although there was a dip in the combined satisfaction in 2014/15, the general trend remains the 

same at around 90%. The dip was largely due to the doctoral (PGR) results falling to 72% (see 

below). 

 

 

 

90%

84%

91%

2015/16 2014/15 2013/14

Overall Satisfaction 
(Trust combined Taught and Research)
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Chart of overall satisfaction (split between taught and research) over the last three academic years. 

 

 

3.3 If we separate out the doctoral positive response, the overall positive responses for doctoral 

courses is 93%, rising from 72% in the PRES from the previous year which is a sigificant 

improvement. Over three years, overall satisfaction for Postgraduate Research (PGR / Doctoral) 

students represents a general upward trend.  

 

3.4 For Taught and long course students, including the overall satisfaction from 2012/13 (95%), the 

overall satisfaction over four years shows no indication of a downward trend. Therefore, the 

lower satisfaction amongst taught students for 2015/16 is most likely to be an anomaly due to the 

lower response rate. This does not mean that it should be ignored, and the recommendations 

from this report should be considered carefully by all stakeholders over the coming months. 

Overall satisfaction within each section 
 

3.5 The survey is split into groups of questions which cover different elements of the student 

experience. These sections are Learning and Teaching, Engagement, Assessment and Feedback, 

Transfer of Skills, Equality and Student Support, Dissertation, Organisation and Management, 

Doctorates (split into general, thesis, supervision, research culture, and research skills), Ethics, 

Placements, Observations and Overall Satisfaction. 

93%

72%

84%
88%

96% 97%

2015/16 2014/15 2013/14

Overall Satisfaction
(PGR and Level 7 Split)

PGR Level 7
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3.6 A correlation analysis gives some sense of what areas of the student experience are most 

important to students by looking at the correlation between the average positive responses for 

each section on the survey against the overall satisfaction (where 1 is a strong correlation and 0 is 

no correlation). 

 

3.7 The main areas affecting overall satisfaction are (in order): Placements, Equality and Student 

Support, Organisation and Management = Research Culture (for doctoral students), Learning and 

Teaching and Assessment and Feedback: 

 

 

 

  

91%

80%

72%

92%

76%

68%

56%

74% 75%

64%
71%

82%

67%

80%

62%

84% 84%

Satisfaction by Section

0.34

0.24

0.43

0.13

0.26
0.19

0.50
0.45

0.03

-0.18
-0.12

0.45

-0.08

0.19

0.56

0.23

Correlation between sections and overall 
satisfaction



 
12 

3.8 Based on these correlations, this report will consider the satisfaction against each section in more 

detail, particularly those which have a high correlation. 

 

3.9 Correlations can be notoriously misleading, because they can be surprisingly coincidental. 

However, this gives a cautious indication of the areas to focus on improving or maintaining over 

the coming academic year. 

 

Overall Student Satisfaction by Portfolio 
 

 

 

3.10 Analysis of overall satisfaction by portfolio reveals that Psychoanalytic: Applied and Psychological 

Therapies have the highest number of satisfied students on their courses. Both Psychoanalytic: 

Clinical and Social Care, Management and Leadership also have a reasonably high score. The 

Systemic portfolio falls significantly behind at 68%, a percentage difference of nearly 28%.  

 

3.11 There could be a number of factors involved in this score, including the fact that there are fewer 

courses in that portfolio leading to less reliable data; and lower response rates in that portfolio (n= 

the actual number of students who completed the survey). 

 

86%
92% 94%

68%

86%

Social Care,
Management and

Leadership

Psychoanalytic: Applied Psychological Therapies Systemic Psychoanalytic: Clinical

Overall Satisfaction By Portfolio

Q52_Overall Satisfaction->
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3.12 In the 2014/15 academic year, the Systemic Portfolio achieved an overall satisfaction of 85% (the 

other portfolios achieving overall satisfaction of between 80% and 99%), and so it is likely that this 

is an anomaly rather than a pattern. 

 

28%
21%

28% 24%
17%

86%

68%

94% 92%
86%

Psychoanalytic:
Clinical (n=99)

Systemic (n=26) Psychological
Therapies (n=44)

Psychoanalytic:
Applied (n=100)

Social Care,
Management and
Leadership (n-19)

Overall Satisfaction and Response Rate by 
Portfolio

Response rate 2015/16 satisfaction
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By Institution 
 

 

 

The above chart shows the overall satisfaction rates by Centre of delivery. However, because the number 

of returns (and indeed the number of students studying at these centres) is much lower than that of the 

Trust it is impossible to reach any sound conclusions based on this data. 

By Validating Partner 
 

 

The above chart shows that the UEL and Essex courses are performing at roughly the same level, with 

Essex slightly above by 4%, which is negligible at a statistical level. 

 

0%

20%

40%

60%

80%

100%

120%

Overall satisfaction by Centre of Delivery

Overall satisfaction

92%

88% 88%

Essex UEL Non-val (Trust)

Positive response by Validating Partner
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4. Learning and Teaching 
 

4.1 Students were asked to choose the appropriate response to the following statements in the 

section relating to Learning and Teaching: 

1a. Staff are enthusiastic about what they are teaching 

1b. I am happy with the support for my learning I receive from (teaching staff on my 

course 

1c. Teaching staff are good at explaining things 

1d. There is sufficient contact time (e.g. time spent in lectures, seminars, tutorials either 

face to face or online) to support my learning 

1e. The course is intellectually stimulating 

1f. The course has enhanced my academic ability 

1g. The learning materials provided on my course are useful 

4.2 As you see from the chart above, there was no equivalent question for 1c. and 1d. in the 

2014/15 Internal Survey available to make a comparison with. The first column displays the 

average for this section. 

4.3 The Trust performs well against the previous year (as depicted in the above chart) and against 

the 2014/15 PTES national sector benchmarks of 82% for the overall Learning and Teaching 

section. Of particular note are the responses to the questions around the enthusiasm of the 

teaching staff, and the intellectual stimulation of the course. 

4.4 There is a notable drop in satisfaction relating to contact time, and also support from the 

teaching staff. Both of these areas are notoriously difficult sector-wide to achieve high 

satisfaction in. This is likely to be relating to expectations of students not matching the reality, 

91%
98%

84%
93%

80%

97%
90% 92%94%

99%
90%

98%
90% 93%

L&T Overall Q01_a.
Enthusiastic

Q01_b.
Support

Q01_c.
Explaining

Q01_d.
Contact time

Q01_e.
Intell.

Stimulating

Q01_f. Enh.
Acad. ability

Q01_g.
Materials

Learning and Teaching

2015/16 Trust overall 2014/15 Trust overall
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as well as the fact that at postgraduate level, students are expected to self-direct their learning 

more than at Undergraduate level which can be a difficult transition for those who have only 

experienced Undergraduate learning. 

4.4.1 Contact time (80%): As this question was introduced in the 2015/16 survey, there is 

no previous Trust data to compare to. The question was introduced to align more 

closely with the PTES. Compared to the sector average of 68%, the Trust performs 

well and therefore although satisfaction is lower than with the other questions, it is 

not an area for concern. Compared to the PTES question, the Trust’s question was 

elaborated with the addition of the example, to clarify in particular that online 

contact is still counted as contact time. Anecdotally, the Trust is known to provide 

more contact time than equivalent Postgraduate provision. It may be possible to 

measure contact time more accurately in future with the introduction of a new data 

management system, but at present the data is not available to explore this area 

further. 

4.4.2 Support from teaching staff (84%): There is a small drop from the previous academic 

year for this question, when it achieved a 90% positive response. Compared to the 

national benchmark for 2014/15 of 75%, the Trust still performs well despite the 

slight dip.  

The 2015/16 academic year was notable for the amount of activity which demanded the 

attention of the teaching staff, including moving validating partners to Essex requiring course 

teams to re-validate their courses; and the QAA Higher Education Review visit. There was also a 

shortage of Course Administration staff for a large portion of the year as well as changing 

administrative staffing structures making the lines of communication and unbroken support 

more difficult during the interim period. As these issues were one-off, and as new structures 

and processes bed down, it is likely that teaching staff will have more time to dedicate to 

supporting and teaching their students. 

4.5 In terms of the qualitative comments, many of the comments use words such as ‘stimulating’, 

‘inspiring’ and ‘excellent’ to describe the learning and teaching. A small number have course-

specific issues, which mostly relate to communication, organisation and availability of teaching 

staff. A number of comments relate to the tutorial system – in particular, the frequency; and 

one student raises an issue about not knowing what to do if they wish to change personal 

tutors. There is a section in the course handbooks about personal tutorials. This should provide 

details to students about the system. However, as it could be that the qualitative comments are 

revealing some sense of why they are less satisfied with contact time and support, it may be 

worth reviewing the information provided to students relating to personal tutorials over the 

next year (2017). 

Learning and Teaching Recommendations 
 
Review the information provided to students in relation to the personal tutorial system. 
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5. Engagement 
 

 

5.1 Students were asked to choose the appropriate response to the following statements in the 

section relating to Learning and Teaching: 

 

3a. I have appropriate opportunities to give feedback on my experience (e.g. through 

course committees or student reps) 

 3b. My institution values and responds to my feedback 

 3c. I am encouraged to ask questions or make contributions in taught sessions 

3d. The course has created sufficient opportunities to discuss my academic work with 

other students (face to face and/or online) 

 3e. The workload on my course has been manageable 

 

5.2 The first two columns refer to the average for Engagement. Compared to the sector average for 

2014/15 of 78%, the Trust compares well, despite an 8% drop from the previous academic year. 

Most notably, in the statement relating to students being encouraged to ask questions and make 

contributions in taught sessions. 

 

5.3 The questions in this section are cross-cutting, with some pedagogic (such as question 3c) and 

others more about engagement with quality assurance (such as question 3b), while still others 

relate to workload (3e). There are a few questions which are of some concern. In particular, q.3b, 

3a and 3d. 

 

80% 77%

67%

96%

77%
81%

88% 86%
80%

98%
91%

87%

Engagement
Overall

Q03_a.
Opportunities

Q03_b. Inst
values feedback

Q03_c.
Encouraged to

contribute

Q03_d. Discuss
work with

others

Q03_e.
Workload

Engagement

2015/16 Trust overall 2014/15 Trust overall
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5.3.1 3a. Opportunities for giving feedback and 3b. Institution valuing feedback: Both of these 

statements relate to student feedback. The response to the first statement has dropped 9% 

from the previous academic year, although again there appears to be very little correlation 

between this answer and overall satisfaction (0.13, where 1 is a strong correlation and 0 is 

no correlation). The response to the latter statement dropped by 13% from the previous 

academic year, although again there appears to be very little correlation between this 

question and overall satisfaction (0.15). The national benchmark for question 3a is 75% but 

there is no national benchmark for question 3b. 

 

This drop in satisfaction is disappointing, given the amount of student engagement activity 

that has happened over the last year, in relation to the production of the Student 

Submission for the QAA Higher Education Review process and students attending QAA panel 

meetings; student involvement in the significantly high number of course validations; and a 

high level of engagement at course committees. However, closing the feedback loop has 

been a continuous issue for the Trust, at both a course committee level and at a higher level. 

Therefore, although the Trust does seek and act on feedback from students, the Trust is not 

always very good at communicating the activity that has happened in relation to their 

feedback.  

 

5.3.2 3d. Opportunities for discussing academic work with peers: This question has seen a dip in 

satisfaction of 14%, and shows a stronger correlation between this question against overall 

satisfaction (0.32). This year, the statement added the caveat ‘academic’ to the question as it 

stood in 2014/15 (The course has created sufficient opportunities to discuss my work with 

other students (face to face and/or online)), as this could have been misconstrued as 

clinical or professional work rather than academic work. The 77% satisfaction to this 

question compares satisfactorily with the national sector benchmark for 2014/15 which 

was also 77%. 

 

5.4 Most of the qualitative comments centre around two features: the workload of the course 

(difficult but necessary is the general consensus); and the response of course teams to verbal 

feedback (for instance, in course committees). Those who wrote comments seem to find the 

course teams overly defensive or unreceptive to feedback. 

Student Engagement Recommendations 
 
Improve the feedback loop and responsiveness to feedback by embedding the new course 
committee agenda 
 
Consider how to communicate with students regarding issues that have been identified from 
student feedback and how they have been addressed. 
 
Look at having a student engagement/feedback strategy/policy document covering student 
surveys, module feedback and other methods of gaining student feedback. 
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6. Assessment 
 

6.1 The Assessment section of the survey was split into two. An additional set of questions was 

introduced in response to the QAA Student Submission, where the students identified some 

concern around assessment, relating to information provided in Course Handbooks: 

 

In the written comments, and also in course committee feedback, it appears that an 

issue that some students have with the handbook is with the clarity of information 

around assessment. At present, handbooks include Course Learning Outcomes, 

Module Learning Outcomes and Assessment Criteria. In addition, students may 

receive supplementary information such as essay titles which are not included in the 

course handbooks. 

 

6.2  This led to the following recommendation: 

Recommendation 5: The Trust should revisit the information provided to students 
around assessment, and consider whether assessment criteria could be replaced with 
a matrix-style criteria against the Learning Outcomes instead to promote 
transparency and clarity.  
 

6.3 More information was needed from students before the Trust could act on this concern, and so a 

group of questions were added to the student survey for 2015/16 which was: 

 

In last year’s survey, a number of you wrote that the assessment criteria for your 

modules could be clearer and assessment easier to understand. Do you agree with this 

statement? (yes/no response) (58% ticked ‘yes’). 

 6.3.1 If students responded ‘yes’ there were follow-on questions: 
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6.3.2 Of those who ticked ‘other’, the main themes in qualitative feedback are: 

a) Grade boundaries (1 student – this relates to Q07a above); 

b) Essay titles. A number of students were saying that they found the essay questions 

difficult to answer against the learning outcomes, or that they felt that the essay 

questions were unclear; 

c) Consistent and clearer marking feedback. This will be explored when we consider 

the main Assessment section of the survey (6.4 below), as this is not specifically 

related to assessment criteria displayed in the course handbooks; 

d) Clearer assessment guidance and/or criteria, which relates to a combination of 

ensuring teaching staff are all working to the same handbook and are clear about 

the criteria themselves, and also ensuring that students are also clear about what 

criteria and guidance they are working to. A discrepancy between different teachers 

and/or documentation is an issue, and students (and staff) should always be 

directed to the course handbook as the definitive version for assessment. 

6.3.3 Last academic year, the move to Essex caused confusion with the introduction of new 

and unfamiliar policies and regulations. In addition, the Essex rules of assessment were 

not available until late in the academic year. It is hoped that the introduction of a 

consolidated ‘Academic Procedure for Assessment and Marking’ will help clarify a lot of 

assessment issues and queries. This includes a common marking feedback sheet which 

will be rolled out this academic year. This will be supported by CPD and an Academic 

Tutor Forum dedicated to the Assessment Policy. 

30%

27%

30%

13%

In what way do you feel that assessment 
could be clearer?

Q07_Assessment: Additional-
>a. Telling me where the grade
boundaries are so that I know
what markers are looking for in
my assignment

Q07_Assessment: Additional-
>b. Explaining better how to
pass the assignment or module

Q07_Assessment: Additional->c.
Explaining better how the
assessment criteria map onto
the module learning outcomes

Q07_Assessment: Additional-
>[Other:]
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6.4 In the main Assessment section of the survey, the students were asked to respond to the 

following statements: 

  8a. The criteria used in marking have been made clear in advance 

  8b. Handing in assignments on Moodle has been helpful (no comparison from 2014/15) 

  10a. Feedback on my work (written or oral) has been useful. 

  10b. Feedback on my work has been prompt (received within 4 weeks) 

10c. Assessment arrangements and marking have been fair (no comparison from 

2014/15) 

 

 
 

6.4 The Trust achieved a 72% positive response overall for this section, which is 12% lower 

than the previous year. It is clear that the most significant drops are: on criteria being 

clear in advance (q.08a); and on feedback being prompt (q.10b). Compared to the sector 

average (PTES 2014/15) of 72%, this lower satisfaction is still comparable nationally. 

 

6.5 The highest correlation between any question on the survey (apart from for doctoral 

students) against overall satisfaction is the question 10a regarding feedback on work 

being useful (0.74 out of 1). On this question, the Trust does well against the previous 

year, and also against the 2014/15 national benchmark (PTES) of 74%.  

 

6.6 Despite the high satisfaction to this question, there are a number of qualitative 

comments that display some dissatisfaction with feedback, who state that marking is 

inconsistent, vague, unclear and unhelpful, although there are examples of good practice 

too in which the students note that feedback is extremely helpful and detailed. This 

inconsistency between the excellent and the less satisfactory should be addressed in 

some part through the introduction of the standard Assessment Feedback Sheet, as part 

of the new Academic Procedure for Assessment and Marking, which is being rolled out in 
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the 2016/17 academic year. The Trust should review student satisfaction for this 

question in the 2016/17 academic year to see if these introductions have had any impact 

on satisfaction. 

 

6.7 Criteria being clear and in advance (q.08a): This is a very notable drop of 18% from the 

previous year, and this could be in part an anomaly caused by the low response rate, as 

the criteria have not changed significantly since the previous academic year. From 

looking at the qualitative feedback, the students have said that tutors have sometimes 

not been clear enough about what is expected – sometimes giving guidance and 

information that contradicts what is in the course handbook. A number of students also 

commented about the guidance around assessment (such as how to hand in, when to 

hand in and submission protocols (e.g. putting the student number in the file name, 

fonts and font sizes)) being confusing. 

 

6.8 Feedback being prompt (q.10b): This is a significant drop of 23%. From reviewing the 

qualitative comments, there are two main concerns that students have expressed: One 

being that students don’t always get feedback in time before they have to make another 

submission and therefore cannot learn from the feedback; and the other being that 

feedback is significantly delayed beyond the 4-week turnaround time. This promotes bad 

feeling when students are penalised for not submitting assignments on time, but also 

when they have not been communicated or apologised to for the delay. This question 

also relates to the other main theme picked out of the qualitative feedback, which is the 

organisation around assessment for which there was no specific question. This centres 

around having to submit several assignments at the same time, confusion around hand-

in protocols (as described in 6.7), confusion around verbal guidance and handbook 

criteria, unclear deadlines and a lack of administrative support. 

 

6.9 The Trust saw significant upheaval in relation to administrative support in the 2015/16 

academic year, with a new structure being implemented. This meant some turnover of 

Course Administrators. On top of this, a large number of course teams were involved in 

validating their courses with University of Essex, meaning that they did not have the 

same amount of time to dedicate to ‘business as usual’ processes. In the 2016/17 

academic year, there will be a chance to ‘bed down’ these new courses, structures and 

protocols.  

 

6.6 The other theme in the qualitative feedback is students feeling that the guidance and 

support they receive around assessment is not always very helpful. As mentioned in 6.7 

above, many students stated that tutors did not seem to know how to advise students 

on their assignments prior to submission, or that the guidance that they were given 

verbally did not match what was in the course handbook, and that support after the 

assignment to discuss their work or look at feedback with them was not available, even if 

they failed the assignment.  This feedback should be incorporated into CPD delivered 

around Assessment in the 2016/17 academic year. 
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Recommendations for Assessment and Feedback 
 
Ensure essay titles are routinely signed off by External Examiners before going to students 
 
Review student satisfaction against question 10a in relation to the new assessment feedback 
sheet and CPD on assessment being offered this academic year. 
 
Review promptness of feedback and general organisation around assessment in the 2016/17 
student survey to ensure that the lower satisfaction in this area was an anomaly caused by 
the significant upheaval as opposed to a trend. 

 

 

7. Knowledge Transfer and Employability 
 

Funded Students 
 

7.1 This section was split into two parts: Three questions were specifically directed to 

students who received funding for their courses, which constituted 81 students who 

completed the survey: 

 

13a. I have been able to share my learning on the course with work colleagues 

13b. I have been able to apply my learning on the course to my job 

13c. Attending the course has improved my approach to my job 

 

 
 

7.1.1 The results for 2015/16 are extremely high, and are comparable, or better than those for 

2014/15, particularly for the question 13c around improved approach to their job which 
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increased by 11%. Although the low response rate does make the data less reliable, the 

fact that it shows such high satisfaction is encouraging. 

All students 
 

7.2 The following questions were asked of all students who completed the survey: 

 

14a. As a result of the course I feel better prepared for my future career 

14b. As a result of the course I am more confident about independent learning 

14c. My confidence to be innovative or creative has developed during my time on the 

course 

14d. My research skills have developed during my course 

14e. My ability to communicate information effectively to different types of people has 

developed during my course 

14f. I have been encouraged to think about and pursue skills I need to develop in my 

career. 

 

 
 

7.3 The overall results for this section compare satisfactorily with the sector benchmark for 

2014/15 of 77%. Within that, the Trust is comparable with sector benchmarks apart from 

Q14a where the Trust does significantly better than the benchmark of 78%, and Q14d 

(Research skills) where the Trust does significantly worse than the benchmark of 82%.  
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7.4 There is no data for these questions to compare to the previous academic year 

(2014/15) except for the question relating to feeling better prepared for a future career 

which scored 90% in the 2014/15 survey with is comparable to the performance in the 

2015/16 academic year. 

 

7.5 Research Skills: As this question has not been asked in previous Trust Level 7 surveys 

there are no previous benchmarks for this question. The correlation for this question 

with overall satisfaction is negligible (0.21 out of 1). The Trust has moved University 

Partners to the University of Essex over the previous academic year. Part of the 

University’s Education Strategy focuses on Research Skills and, as a result, the courses 

have been validated with Essex with a mindfulness around research. This should help to 

increase satisfaction in this question. 

 

7.5.1 If we pull out the Doctorate students’ responses to this question, overall satisfaction is 

88%, indicating a much higher level of confidence around research skills with Doctorate 

students which is what should be expected. 

Recommendations for Transfer of Skills 
 
Monitor responses to the question around research skills to see if the validations with Essex 
improve satisfaction and confidence in this area over the 2016/17 academic year. 
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8. Resources and Services 

 

 

8.1 Students were presented with the following statements regarding resources and 

services: 

 

16a.Tavistock and Portman’s Library staff are friendly and supportive 

16b.Access to the wi-fi has improved in the last 6 months 

16c. I have been able to access subject specific resources necessary for my studies (such 

as online reading materials – Library/Moodle) 

16d. The Trust’s website information (such as student regulations pages) is helpful and 

accessible 

16e. My institution’s physical library environment or study area is suitable for my needs 

16f. I have found Moodle to be a useful and easy-to-use resource 

16g. The audio-visual facilities in teaching rooms has improved in the last 6 months 

 

8.2 Overall, the 2014/15 PTES sector benchmark for resources and services is 83%, 15% 

higher than the Trust’s average. However, the questions within this section differ 

significantly to the Trust’s questions. Although these questions were consulted on with 

resources staff and student reps, the questions may not be phrased and presented 

effectively, resulting in lower satisfaction than may have been the case had the 

questions aligned more closely with the sector questions. 
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8.3 Significantly, the two questions around improvements are particularly low, but these 

may not necessarily reflect such low satisfaction, as students may not have identified an 

improvement but may already have found them to be satisfactory (or at least not bad). 

 

8.4 Access to wi-fi: In the last academic year, a new sign-in method to wi-fi was introduced 

with the purpose of improving access and usability. However, the Trust’s IT 

infrastructure is not ideal, and the cost of enhancing this prohibitively expensive. The 

Trust is looking to move sites, and trying to ensure that the new site is ‘future-proof’ will 

hopefully address this issue in the long-term. 

 

8.5 AV equipment: The AV equipment in the seminar rooms have been replaced and 

improved, with staff able to log in as themselves, and the laptops being hard-wired into 

the network meaning faster and more reliable connection. There is almost no qualitative 

feedback relating to this – with two students commenting that virtually no visual slides 

are used at all, and one student noting that her hearing impairment is not supported. 

Library Opening Hours 
 

8.6 In response to the Student Submission to the QAA (p.12), a specific section on library 

opening hours was added to the survey to try to tease out why students had specifically 

requested a recommendation around this point: 

 

A recurring theme within the Course Committees is that students would like the 

library to be open longer, later, and at weekends. 

 

RECOMMENDATION 1: To consider ways in which the Trust can make the library 

available at some pre-advertised weekends. 

 

8.7 Firstly, students were asked: 

In the previous survey and in some courses committees, some of you have 
commented that you would like the Tavistock and Portman library to be open later 
and at weekends. Do you agree with this? (If 'no' please go to question 19) 
 

8.8 56% of all students chose ‘yes’ for this question. Some of the students who ticked ‘no’ 

could have been from Associate Centres (20% of the students who completed the 

survey). The students who ticked ‘yes’ were asked the following questions: 

 

Q18 What do you feel is the main benefit of having the library open later and/or at 

weekends? 

 

a. So that I can work in a quiet space 

b. To access computers 

c. To access books and/or journals 

d. To access library support staff 

e. My course is taught over the weekend 

f. Other 
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8.9 As you can see from the pie chart below, 18c. was the most popular: To access books 

and journals: 

 

 

8.10 The Trust’s library is a predominantly digital library, with the majority of resources 

available online, as noted by this National Centre student: Tavi online library is truly a 

feast for the mind, where have you been all my life? However, another student noted 

that: Some resources that the library holds are not online (eg dissertations), and it is 

important for me to be able to 'browse' the library when starting a new topic.   

 

8.11 Other students cited technical issues, or difficulty accessing the books they needed 

online which again may relate at least in part to the IT infrastructure. 

 

8.12 The other area that students valued to a lesser extent was 18a: So that I can work in a 

quiet space. For students with full-time jobs and perhaps family or caring responsibilities, 

they may need to study away from home in order to concentrate. It may be worth 

investigating whether there could be a quiet computer room that students can access to 

study in when the library is closed, as it is not cost-effective to pay library staff to open 

the library at weekends and/or early morning or evening for the few students who may 

need a quiet space to study. There are other libraries near to the Trust such as the British 

Library, which are open far longer hours. It may be worth running a small 

communication campaign about where to go when the library is closed. 
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Recommendations for Resources and Services 
 
Library to receive, consider and respond to the stats and qualitative comments 
relating to library opening hours – looking into the viability of having a 
study/computer room that students can access when the library is closed, running a 
communication campaign about the digital nature of the library and informing 
students of alternative venues they can go to study when the library is closed. 
 
Data from this survey should be considered as part of the project to move sites. 
 

 

9. Equality & Student Support 
 

   

9.1 Students were presented with the following statements regarding student support and 

equality: 

 

23a. The advice and guidance on support for my disabilities or learning difficulties was 

accessible and clear from the start of my course 

23b. I have received sufficient support and advice to meet my needs 

25a. I received appropriate support for my English Language needs 

26a. I have been treated fairly and appropriately, regardless of my age, disability, 

gender, or gender identity, marital status, pregnancy, race, religion or belief, or sexual 

orientation 

26b. I know about the Student Advice and Consultation Service 

26c.I have received appropriate study support (such as how to reference essays 

correctly) from Moodle, the library and course tutors where I’ve needed it 

56%

20%
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26%

91%
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82%
76%

Equality & Student Support

2015/16
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26d. I had an appropriate induction into my course 

 

9.2 The first two questions (23a. and 23b.) were only asked of students who answered ‘yes’ 

to the question Do you have a formally assessed and certified disability or learning 

difficulty? And also Have you informed anybody working at your institution (e.g. a course 

administrator or tutor) of your disability or learning difficulty either during application, 

enrolment, or during your studies on the course?  Only 15 students responded ‘yes’ to 

these question (everybody who answered ‘yes’ to the first question also answered ‘yes’ 

to the second).  

 

9.3 Of those 15 students, just 20% felt that they had received accessible and clear advice and 

guidance around disability support; and only 47% felt that they had received sufficient 

support to meet their needs. 

 

9.4 23a. Advice and guidance on support is clear and accessible: As this represents only 15 

student responses, the data is not very reliable. Compared to the equivalent question on 

the PTES national survey (I am aware of how to access the support services at my 

institution) which achieves a 78% positive response for the sector, the Trust performs 

very badly in this area. However, a number of projects have been carried out over the 

2015/16 academic year in relation to support services, which include consolidating and 

enhancing information about support on the web pages; enhancing the support pages 

on Moodle; writing a new Academic Procedure for Students with Disabilities policy; and 

producing a Standard Operating Procedure around supporting students with disabilities, 

enhancing Induction and providing a Student Guide for students, which includes 

information about accessing student support. As these projects did not finish in time for 

the survey, or are on-going, the effects of these cannot be reflected in the results of this 

survey. Close attention should be paid to these questions in the 2016/17 student survey. 

 

9.5 23b. Sufficient support to meet needs: Again, only 15 students responded to this 

question and therefore the data is not very reliable. There is no equivalent question to 

benchmark against nationally. As this question is open-ended in terms of the type of 

needs that may or may not be reasonable expectations, this question may need 

reviewing for the 2016/17 survey. Again, it is hoped that the introduction of a new SOP 

and Procedure for students with disabilities, in addition to support staff being re-

structured in the previous academic year, will hopefully result in higher satisfaction in 

the 2016/17 survey. 

 

9.5.1 In addition, a ‘mystery shopper’ project that took place in September 2016 

coordinated by the Patient and Public Involvement (PPI) team, revealed that 7 

out of 10 participants could easily find and access information on the website on 

student support. 

 

9.6 In terms of English Language needs (Q25a), students are not currently provided with any 

onsite support. Students are expected to have sufficiently good English skills to write 

academic essays, and to seek proof reading from outside the Trust. It may be that 

further advice and guidance could be developed in this area over time. 
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9.7 Q26a indicates that most students find the Trust to be open, supportive and non-

judgemental regarding protected characteristics. Qualitative feedback indicates that 

there may be some isolated instances of discrimination, and staff should attend and be 

made aware of equalities training. In addition, an LGBT group has been created towards 

the end of the 2015/16 academic year, and this again should start to promote a more 

open and welcoming approach to protected characteristics. 

 

9.8 With regards to the student advice and consultation service, only 50% of students knew 

about this, compared to 60% in the previous year. However, in the qualitative 

comments, two of four comments regarding the service were overwhelmingly positive; 

one student noted they were not aware of it; and the fourth mistakenly thinking it was 

an expensive service. Again, the measures put in place as described in 9.4 above will 

hopefully have a positive impact on this. 

 

Recommendations for Equality and Student Support 
 
Review satisfaction to these questions in the 2016/17 survey in relation to the 
improvements that have been put in place. 

 

 

10. Dissertation 
 

 

10.1 Students were asked if they had started their dissertation. If they said ‘yes’ (46 students), 

they were asked the following questions: 

29a. I understand the required standards for the dissertation 

29b. I am happy with the support I received from academic and library staff for planning 

my dissertation 
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29c. My dissertation supervisor has the skills and subject knowledge to adequately 

support my dissertation 

29d. My dissertation supervisor provides helpful feedback on my progress within a few 

weeks. 

 

10.2 The overall satisfaction for this section sees a drop of 10% to 74%. However, this lower 

score is still comparable with the sector (PTES 2014/15) average of 78%. The individual 

questions also see a drop of around 10%. Given the low response rate to these questions 

– just 46 students – it is difficult to draw reliable conclusions. 

 

10.3 Of particular concern is the response to Q29b relating to support for planning the 

dissertation, which dips below 70 to 67%. This is despite a good response to supervisors 

providing helpful feedback at 76% this compares well with the sector benchmark of 76%. 

This relates back to the general assessment section, were feedback revealed that 

students do not always feel supporting in preparing for an assignment. 

 

Recommendations 
 
Course teams to review the responses to this section. 

 

11. Organisation and Management 
 

 

 

11.1 Students were asked to respond to the following statements regarding organisation and 

management: 
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31a. The course is well organised and is running smoothly 

31b. Any changes in the course or teaching has been communicated effectlvely 

31c. I was given appropriate guidance and support when I started my course 

31d. I am encouraged to be involved in decisions about how my course is run (e.g. 

through student reps and course committees) 

31e. The timetable fits well with my other commitments 

 

11.2 Despite a dip in overall satisfaction to this section, this still compares well with the sector 

average (PTES 2014/15) of 73%.  

 

11.3 Due to staffing shortages amongst the Course Administrators for most of the 2015/16 

academic year, as well as a re-structure, it is unsurprising that students are reporting a 

dip in the service that they experience. This is also reflected in the qualitative comments. 

Now that the new administrative function is at full strength and will have the 

opportunity to bed in the new structure and processes, this should lead to more satisfied 

students. The 2016/17 should review performance of this section in the light of the 

restructure to see if this has a more positive impact on satisfaction. 

 

11.4 There is a strong correlation between the first question (31a.) and overall satisfaction. 

This question sees a dip of 13%, but still compares reasonably to the sector benchmark 

(2014/15 PTES) of 74%. This also relates to the second question (31b.) around 

communication, which is key particularly when things have not gone according to plan. It 

is hoped that the introduction of Standard Operating Procedures and a clearer 

regulatory framework will help support the courses running more smoothly, and this is 

an area where administrative functions and course teams need to work closely together 

to achieve high satisfaction in this. 

 

Recommendations 
 
Review this section in the next 2016/17 survey. 

12. Doctorates 
12.1 Out of 222 enrolled doctorate students in 2015/16, 57 doctoral students completed the 

survey. Of those, 56 students ticked ‘yes’ to the question: Are you studying on a 

professional doctorate or PHD with us? This represents 26% of the whole doctoral 

community. 

 

12.2 The Doctorates section was integrated into the ‘main’ student survey for the first time in 

2015/16, as many of the Trust’s doctoral students are studying on professional 

doctorates with taught elements, meaning that many of the questions are just as 

relevant to the doctoral students as to the Masters-level students.  

 

12.3 There was also doctorate–specific questions, which only doctoral students were asked to 

complete. These were split into the following sections: General; Thesis; Supervision; 

Research Skills; Opportunities. 
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Doctorates: General  
 

 

12.4 Students in this section were asked to respond to the following statements: 

 

34a. I am confident that I will complete my research degree course within my 

institution’s expected timescale. 

34b. I understand the requirements and deadlines for formal monitoring of my progress 

(Annual Monitoring/Supervisory Boards). 

34c. I have found the cross-doctoral Moodle page useful. 

34d. My ability to manage projects has developed during my time on the programme. 

34e. I have developed contacts or professional networks during my time on the 

programme. 

34f. I have increasingly managed my own professional development during my time on 

the course. 

 

12.5 The overall performance for this section has dipped by 9% from the previous year. This is 

largely due to the additional question which was added this year around the Cross-

doctoral Moodle page (Q34c). Without responses to this question, the overall 

satisfaction for this section rises to 71%, which is in line with the previous year. It is clear 

that the page is not fulfilling the role for which it was intended for nearly two thirds of 

the doctorate students who completed this survey. However, this does not mean that it 

has no value, and it could be that students are not aware of it, rather than that they 

dislike the page in general. It is interesting to note that there is a positive correlation of 

0.49 (out of 1) between this question and overall satisfaction – the largest correlation by 

far within this section, suggesting that it does enhance the experience for those students 
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who do find it useful. Therefore it may be worth investing more time and effort into in 

the future. 

 

12.6 The only other question which is a cause for concern is around managing projects 

(Q34d), which dropped by 9% from the previous year. Compared to the Social Sciences 

sector benchmark for the PRES 2014/15 survey of 71%, there is quite a large disparity. 

There is a small positive correlation between this question and overall satisfaction (0.18). 

Once we have another year of data on this question, after the 2016/17 student survey 

has taken place, it is worth seeing whether there is a downward trend relating to this or 

whether it is an anomaly caused by the low response rate. 

Doctorates: Thesis 
 

 

12.7 Doctorate students were asked whether they had begun their thesis. 17 students 

responded ‘yes’ to this question. These students were asked the following additional 

questions: 

 

36a. I understand the required standard for my thesis 

36b. The final assessment procedures for my degree are clear to me 

 

12.8 There is a slight increase in satisfaction to both these questions, resulting in a slight 

overall increase in satisfaction for the section. Compared to the PRES 2014/15 whole 

sector benchmark of 79%, the Trust still has some work to do to improve the response to 

the first question (36a). Only M4, M5, D50 and D60 had responses to this question. All 

had 100% satisfaction except for M4 which had a satisfaction of 67%.  

 

12.9 The assessment procedures question (36b) aligns well to the national PRES benchmark 

for 2014/15 for Social Sciences of 73%. 
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 Doctorates: Supervision 
 

 

12.10 Doctoral students were asked whether they had been allocated a research supervisor, 

and 24 students ticked ‘yes’ for this question. Those students were asked the following 

questions: 

 

38a. My academic supervisor(s) have the skills and subject knowledge to support my 

research 

38b. I have regular contact with my academic supervisor(s) which is appropriate for my 

needs 

38c. My academic supervisor(s) provide feedback that helps me to direct my research 

activities 

38d. My academic supervisor(s) help me to identify my training and development needs 

as a researcher 

38e. I am aware of my academic supervisor(s) responsibilities towards me as a research 

degree student 

38f. Other than my academic supervisor(s), I know who to approach if I am concerned 

about any aspect of my degree course 

 

12.11 This section sees a slight increase in overall satisfaction, which is reflected in an increase 

in satisfaction to most questions. Most notably, in Q38c. which achieves 92% satisfaction 

compared to 84% in the previous year representing a 8% increase in satisfaction, and 

Q38e which increases by 10% to 88%.  

 

82%
88% 83%

92%
83% 88%

58%

79%
86% 84% 84%

70%
78%

71%

Supervision

2015/16 2014/15 PRES



 
37 

12.12 The only question to experience a drop in satisfaction is 38f around knowing who else to 

approach with issues or concerns. Compared to the sector which is predominantly made 

up of PHD students, one would expect the Trust to do better with this question due to 

the fact that the professional doctorates have a whole course team in addition to 

supervisors. There is also a Quality Officer dedicated to the doctoral provision. However, 

the whole sector (PRES 2014/15) benchmark for this question is 77%. It may be worth 

adding an example in brackets to this question for the 2016/17 survey and reviewing the 

results of the 2016/17 survey with this in mind. 

 

 Doctorates: Research Culture 
 

 

12.13 Doctoral students were asked to respond to the following statements on research 

culture: 

 

39a. My department provides a good seminar programme 

39b. I have frequent opportunities to discuss my research with other research students 

39c. The research ambience at the Trust stimulates my work 

39d. I have opportunities to become involved in the wider research community, beyond 

my course 

 

12.14 Again, this section sees a slight increase in overall satisfaction. Of particular significance 

is the increase in satisfaction to question 39a and 39b, which have increased by 7% and 

17% respectively. This is likely to reflect the enhancements the Trust has carried out to 

Research Week and the Doctoral Conference. Question 39a had the strongest correlation 

to overall satisfaction of any question on the survey. This seems in some ways a little 

unlikely, but it is clear that it is an important aspect of the research experience for 

doctoral students. 
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12.15 Sadly, satisfaction to question 39c, regarding research ambience, has dropped by 11%. 

This is surprising given the additional enhancements described under 12.14. 

Unfortunately, there are no qualitative comments relating to this question in order to 

give this more context or further understanding. However, there were several comments 

relating to the ‘opportunities’ section below which may add some understanding around 

this question. 

 Doctorates: Research Skills 
 

 

 

12.16 Doctoral students were asked the following questions relating to research skills: 

 

40a. My skills in applying appropriate research methodologies, tools and techniques have 

developed during my time on the programme 

40b. My skills in critically analysing and evaluating findings and results have developed 

during my time on the programme 

40c. My understanding of ‘research integrity’ (e.g. rigour, ethics, transparency, 

attributing the contribution of others) has developed during my time on the programme 

 

12.17 Again, the overall satisfaction to this section represents a slight increase, with all 

questions doing slightly better or the same as the previous year.  

 

12.18 Question 40a still falls outside the sector benchmark for the 2014/15 PRES for Social 

Sciences of 84%, and question 40c falls outside the sector benchmark of 85%. However, 

with the re-validated courses a gradual increase to satisfaction is to be expected in the 

2016/17 academic year. 

 

12.19 The Trust has now aligned with the sector benchmark of 83% for question 40b around 

critical analysis. 
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 Doctorates: Opportunities 
 

12.20 Students were asked to tick any of the following opportunities that they have 

experienced while on their research degree programme. The number in brackets next to 

each one is how many students (out of 57): 

 

41a. Agreeing a personal training or development plan (17 / 30%) 

41b. Receiving training to develop my transferable skills (11 / 19%) 

41c. Receiving advice on career options (6 / 11%) 

41d. Taking part in a placement (38 / 67%) 

41e. Attending an academic research conference (31 / 54%) 

41f. Presenting a paper or poster at an academic research conference (5 / 9%) 

41g. Submitting a paper for publication in an academic journal or book (4 / 7%) 

41h. Communicating your research to a non-academic audience (11 / 19%) 

 

12.21 In the qualitative feedback, many students expressed regret that they had not had more 

opportunities. One student noted that there was no option to click ‘none’, which would 

need to be added to the survey for the 2016/17 academic year. One of the enhancement 

themes for the 2016/17 academic year is around looking at exploring and 

communicating the impact and benefits that the Trust’s courses (in particular, research) 

has for employers, and the wider field of psychotherapy/social work/consultancy.  This 

would help to develop more opportunities for students to present their work at 

conferences and to support students in getting their work published. Therefore this 

section should be reviewed in the 2016/17 survey results to see if this has caused any 

improvements to this section. 

 

Recommendations 
 
Recommendations are made in the PGR Overview Report 2015/16 
 

 

13. Ethical Approval 
 

13.1 In the previous survey, this was only included on the PRES survey and so only Doctorate 

students responded. In the 2015/16 survey, this was opened out to all students who had 

undergone ethical approval, as there were students who were not doctoral who needed 

ethical approval to complete an assignment or dissertation. 

 

13.2 Students who answered ‘yes’ to the question Have you applied for ethical approval 

during your course? (23 students) were asked the following questions: 
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44a. I have found the ethical approval Moodle page and relevant forms and guidance 

helpful and easy to use 

44b. I understand the requirements for ethical approval of my research 

44c. The Trust has been communicative and supportive through the process of gaining 

ethical approval (NB this is not relating to IRAS applications which the Trust has no 

control over). 

 

 
13.3 In the previous survey (2014/15), only doctoral students responded to question 44b, 

which achieved a 75% positive response, compared to 83% for the same question in the 

2015/16 academic year (7% increase).  

 

13.4 The ethics moodle page was introduced in the 2015/16 academic year, and so is still 

being embedded. When the Trust delivers ethical approval training, it might be worth 

including information about the moodle page and how to navigate it to improve 

students’ confidence in using this.  

 

13.5 In terms of question 44c, qualitative comments suggest that students are not satisfied 

with the efficiency of the process, and this can largely be attributed to a reduction in the 

number of ‘readers’ on the Trust’s ethical committee, meaning that it took long periods 

of time to get an outcome for the applications. Work has gone into improving this 

process and in increasing the number of readers, to ensure a quicker turnaround time. 

This section should be monitored in the next (2016/17) survey to see if any 

improvements have affected satisfaction. 

 

Recommendations: Ethics 
 
Review this section in the next 2016/17 survey to see if improvements have had an 
impact. 
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14. Placements 
 

 
 

14.1 Students were asked whether they had completed a placement. Those who siad ‘yes’ 

(151 students) were asked the following questions: 

 

47a. I feel well supported by the Trust in my clinical placement 

47b. My placement experience reinforced my learning on my course 

 

14.2 These questions were introduced in the 2015/16 survey and so there is no data to 

compare with. However, it is clear from the high levels of satisfaction, particularly in 

relation to question 47b, that students value their placement experience. This is 

reflected in the correlation between this question (0.70 out of 1) and overall satisfaction. 

 

14.3 There is an action from Academic Governance and Quality Assurance Committee relating 

to the placements policy, which needs reviewing and revising. A number of courses have 

dedicated placement coordinators, and having a clearer policy should help increase 

satisfaction around question 47a. 

Recommendations 
 
Consider the results of this section as part of the review of the placements policy. 
 

 

15. Observations 
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15.1 Students were asked whether they had completed an observation on their course. Those 

who siad ‘yes’ (181 students) were asked the following questions: 

 

50a. I found the process of identifying a willing mother and baby a helpful learning 

experience 

50b. My infant observation has reinforced my learning on the course 

 

15.2 The observations follow a very similar pattern to the Placements section, where a very 

high proportion of students feel that the experience reinforced their learning on the 

course.  

 

15.3 As a result of the course validations with Essex, observation guidance was improved. This 

should be reviewed in the survey in the 2016/17 academic year to see if there is any 

improvement for this question.  

 

Recommendations 
 
Review the results of this section in the 2016/17 survey to see whether the changes 
put in place as part of the validation with Essex have had an effect on student 
satisfaction. 
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