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Introduction 

This learning design handbook has been created to give you some ideas for adapting elements of 

your course for delivery in AY 2021/22.  

It’s not meant to be a ‘how-to’ guide but rather a means to trigger a conversation within your course 

teams and with TEL.  

Neither is it suggesting a complete overhaul in the way you deliver your course. The relatively small 

interventions suggested below are quick and achievable and well established in other HE providers. 

Although the interventions are presented as a list with a contents page, perhaps think of them all as 

linked. In other words, there’s no reason why an intervention may not encompass two, three or 

even all four of the options listed below.  

For all follow-ups to this document, please contact telsupport@tavi-port.nhs.uk in the first instance 

– TEL will work with each Course Lead to create individual course development plans to take us into 

the start of the new academic year and beyond. 

1. eTivities for active learning in discussion forums 
 

1.1 What 

A discussion forum is a simple technology that allows asynchronous (i.e. not live) interaction 

between learners and tutors. All learning platforms such as Moodle offer discussion forum 

functionality in some form or another.  

It works in a similar way to email. A tutor can write a message that is them posted in the forum (we 

use the term ‘post’ to describe these messages).  

A learner can see this written message or post, hit the Reply button and send through their own 

message in response. And so on. Before long, a discussion around a theme or topic emerges. 

eTivities are a tried and tested – and very well 

researched – method for artificially ‘forcing’ the 

emergence of course-related discussions. eTivities 

ensure that students aren’t given the instruction: ‘here’s 

a discussion forum, please use it to post your thoughts’. 

eTivities provide structure and reason and help to 

cement your online community of learning.   

A very simple example (ice breaker) would be: 

Hello everyone! This is an icebreaker exercise. 

An etivity is a short, written task 

given to students to carry out within a 

discussion forum. Short in nature, 

etivities follow an identical four-part 

structure: Spark, Purpose, Task, 

Respond/Interaction. 

mailto:telsupport@tavi-port.nhs.uk
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Spark 

[The spark can be a picture, video, 
cartoon or anything. It’s designed the 
capture the attention of the learner – 
nothing else.] 

 

Purpose 

[Be clear in why you’re asking the 
learners to do the etivity – they won’t 
want to waste time and effort.] 

To ask you all to introduce yourselves to one another.  

Task 

[Make sure they will understand the 
task, how long it will take them and by 
when it should be completed. And if it’s 
assessed, of course!] 

You’re all participating in the online segment of your 
course. Please look out of your window as you read this 
and tell everyone what you see. Be expansive in your 
posted response. 

This task should take about 15 minutes. Please complete 
by 5pm next Wednesday (14 October) 

Respond/interaction 

[It’s crucial to ensure all learners take 
part. You might need to do some gentle 
moderating and persuasion.] 

Respond to the observation of at least one of your peers. 
Or as many as you like! Are they in a different country? 
Have you been there? Is their view better than yours? And 
so on.  

eTivities form the central plank of a highly successful online pedagogy called the 5 Stage Model. This 

was created and further developed by Professor Gilly Salmon. 

You can find out more by googling ‘5-stage model’ or visiting Professor Salmon’s website: 

https://www.gillysalmon.com/five-stage-model.html. 

1.2 Why 

eTivities have significant advantages and uses: 

- They are easy to create. The structure is already in place. You just need to be clear about 

the reason for using one.  

- They are asynchronous. Although learners are given a task to complete, they have time to 

reflect before posting. This differs significantly from the interaction in a live situation such as 

Zoom. 

- All learners are brought into the discussion. Those students who might be quiet in live 

seminars are given the opportunity to have their voices heard.  

- eTivities don’t need to be complex. Avoid ‘essay-like’ tasks but rather build upon previous 

eTivities in terms of creating overall complexity.    

https://www.gillysalmon.com/five-stage-model.html
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- The technologies are easy to use. Because of their familiarity to email, discussion forums 

have a very low learning curve for everyone. A common Purpose of the first etivity on a 

course is often just to ensure everyone can post. Once done, etivities can focus on course 

content.   

- They are recyclable. There’s no reason why you can’t use the same etivity – or small 

variations thereof – across all your teaching. 

- Posts remain in place. Unlike an email that may become lost in an inbox, the information in 

a post remains for everyone to consult at any time. In other words, one response from a 

Tutor is read by all the students.  

- It requires active moderation by the tutor. There is a global myth that online learning 

simply means creating a digital asset such as a video and leaving students to learn from it. 

Successful online learning requires tutor involvement and the skills required will differ from 

those used live seminars. But these are easy skills to pick up.  

1.3 When 

As seminar and lecture sessions are being reduced, think about how you can incorporate some of 

the required learning into discussion forums managed through etivities to fill in the gaps.  

For example, is there are part of your course that’s usually delivered through 2-3 seminars that could 

be re-presented online? Does it contain concepts where traditionally students struggle? Would 

greater reflection and teamwork in an asynchronous environment help alleviate this?  

You will need to put thought into the creation of etivities and effort in moderating the forums during 

the course.  

As a final point, I should say that in every survey TEL have run at the Tavi over the last six years, 

students have placed ‘greater use of discussion forums’ towards the top of their ‘want’ lists. They 

want to be part of an online learning community for their courses in the same way that they are for 

the face-to-face teaching. 

1.4 How 

I’d encourage you to explore further the theory behind the 5 Stage Model. You can also start 

sketching out some etivity ideas.  

But please contact Simon (skear@tavi-port.nhs.uk) so we can further develop your ideas in a mini 

learning design Zoom workshop (two hours). TEL will also turn your etivity designs into posts on your 

discussion forums. 

Also, watch out for a short online moderation course for tutors that I’ll be running over the summer 

– details to follow.  

  

mailto:skear@tavi-port.nhs.uk
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2. Creating digital content for ‘flipping’ your seminar 
 

2.1 What 

Flipped learning takes the view that any face-to-face 

time with a tutor is too valuable as a learning 

opportunity simply to use it to convey information.  

Rather, information can be captured in digital form that 

students can access at any time and as often as they 

want.  

Digital content for flipped learning can come in many 

different formats. For example, section 4 below looks at 

podcasting. You might also have produced videos for your course or even screencasts.  

These are the more common media used in flipped learning: 

- Video lecture (mp4 file format). This recording can be bespoke (a pre-planned face to 

camera recording) or from a live event such as a lecture delivered on a course.  

- Audio recording or podcast (mp3 file format). Audio files are much smaller in size and can 

be any length. One thing we’ve noticed on D24 is that the students love to take the audio file 

download of the recorded lectures away with them to play later.  

- Screencast (mp4 file format). A screencast simply means as recording of whatever is on your 

computer screen. Most commonly, this will be the tutor talking over some PowerPoint slides 

which is then saved as a video file. Screencasts are very easy and quick to create.  

- PowerPoint slides (.pptx file format). An obvious one but PowerPoint slides are very highly 

valued by students. You can do some very creative things with PowerPoint slides using 

transitions and animations. At a minimum, it is expected that every time slides are used in 

the teaching session, these slides will be uploaded by the tutor to Moodle and made 

available to students preferably before and certainly shortly after the session. 

2.2 Why 

Digital content has several advantages. 

- Production values are low. Your learners are not interested in BBC-level quality on a 

screencast or podcast but whether it will allow them to achieve their learning outcomes. 

- Digital assets are reusable. An obvious one but worth restating. A video lecture can be used 

in subsequent years and across courses. See Appendix A.  

- Digital assets are re-purposable. It’s usually possible to introduce minor edits to an asset, 

perhaps in response to a new publication or change in legislation that you want to draw to 

the attention of learners.  

- Students can re-visit material. A face-to-face lecture is a one-off event. With a digital asset, 

students can rewind and listen to the material as often as they need – and they do. TEL see 

proof of this when we see the viewing statistics for video lectures.  

- No need to learn a complex, new application. The record function in Zoom provides several 

ways simple digital content can be created. 

Flipped learning is when information 

traditionally delivered in the face-to-

face lecture is captured as a digital 

asset beforehand to be viewed by 

students online. The timetabled f2f 

lecture slot is then used for project 

work, further discussion of the topic, 

and so on.  



 GUPS004 Learning Design Handbook for CLs 2021/22 

6 
 

2.3 When 

When to use pre-recorded digital content in place of a face-to-face live session requires considerable 

knowledge of the course and how traditionally it has been delivered. 

One question that needs to be asked is whether investment of some time now by the tutor in the 

creation of content releases considerably more time in the future. Sometimes it might appear that 

the session is better suited to a live delivery but that may be due more to familiarity rather than 

efficiency. 

In line with HE students everywhere, we know in TEL that our learners place virtually no importance 

on the quality of delivery if they can hear what they’re meant to hear and see what they’re meant to 

see. This means that the time taken to create digital content may not be as long as is often thought.  

As my old professor used to say about his approach to his publication output, ‘Fire and forget, 

Simon’. If it does the task, the quality will be fine.  

2.4 How 

In the first instance, contact me at skear@tavi-port.nhs.uk so we can talk through your ideas in 

Zoom meeting. Try to have an idea already of what part of your course will fit a move to digital 

content. This doesn’t need to be too detailed as we can storyboard it together.  

Or use our new guide and start the process yourself.   

3. Guiding questions and quizzes around the Video Bank 
 

3.1 What 

Watching a video lecture in isolation has value but 

learning can be increased using guiding questions and 

activities (see section 1 on etivities above). 

The DET Video Bank offers a vast selection of digital 

content that you can select and have placed on your 

course Moodle page by TEL. 

We can arrange for you to have direct access to all the 

videos for viewing.  

They are also listed in Appendix A of this document.  

3.2 Why 

The previous section explored the creation of new digital content. The Video Bank offers you 200 

video lectures that you can use right now. 

A guiding or pop question or two (or a quiz) engages the learner with the task of absorbing the 

content. Watching a video lecture (or a live lecture) is a very passive experience – it’s easy to drift 

off. If a learner has a task to complete during or at the end of watching, they will be more focused on 

the task of viewing and listening.  

The Video Bank is a collection of 

around 200 recorded lectures in 

Moodle that TEL (and previously 

eTavi) have produced over the last 10 

years. Some are bespoke while others 

are taken from live lecture capture. 

All have captions and transcripts.   

mailto:skear@tavi-port.nhs.uk
https://tavistockandportman.nhs.uk/documents/2319/GUPS005_Creating_digital_content_with_Zoom.pdf
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3.3 When 

You might want to use content from the Video Bank to augment some of your live teaching, perhaps 

as a deeper dive into some of the topics you discussed.  

Or it could be additional content that learners are free to explore or not. 

Possibly it could be tied in with a quiz and made mandatory to supplement the reduction of session 

length in AY 20/21.  

3.4 How 

To use the Video Bank, simply explore the relevant portfolio/course, watch the video(s) and make 

your selection by noting the asset number. Email this asset number and the link to the Moodle page 

where you want the video to appear. Jas or Amrik will embed it on this page.  

If you plan to use a Moodle quiz, email Simon skear@tavi-port.nhs.uk in the first instance.  

4. Podcasting for pedagogic purposes 

 

4.1 What 

Podcasts for education are an excellent example of a 

disruptive technology, where developments in one area 

are exploited in an unrelated field. 

Originally produced for the Apple iPod, the precursor to 

the iPhone, podcasts were highly compressed digital 

audio files that revolutionised the distribution of digital 

music. 

It was a short jump to harness this technology and creative potential for educational purposes. 

4.2 Why 

Podcasts have significant advantages and uses: 

- They are easy to produce. You do not need a high level of digital capability to record a 

podcast.  

- They are quick to make. In essence, you are only limited by the time it takes for you to 

speak the text. 

- Production values are low. Your learners are not interested in BBC-level quality on a 

seminar summary podcast.  

- Immediacy of the human voice. An obvious one but the sound of your recorded voice will 

add another dimension to the online experience of students on your course.  

- Use them to enhance rather than replace. As you are likely to record your session in Zoom, 

try to think where a short audio recording would enhance a course rather than repeat 

content.   

A podcast is an audio recording in 

mp3 file format that usually forms 

part of a series. Podcasts are easy to 

produce and allow users to stream 

from Moodle or download to their 

own smartphones.    

mailto:skear@tavi-port.nhs.uk
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- Delivered from Moodle. It’s very easy to upload your recording to Moodle. It’s the same as 

uploading a Word document or a set of PowerPoint slides. You can even choose whether the 

recording can be downloaded and taken away by students.   

 

Podcast for students to download and take away.  

 
Streamed podcast to be played only in Moodle. 

4.3 When 

Examples of where you could use podcasts include: 

Type Length Series or one-off 

Summary points for seminar – 
quick and easy high-level 
takeaways.  

1-2 minutes Series 

Proactive pointers 
(feedforward) for an 
assignment – consolidate the 
learning from the eventual 
feedback. 

5-10 minutes One-off 

Guiding questions prior to 
video views – it’s better to 
watch a video with some 
pointers in mind. 

1-2 minutes One-off 

Weekly checkpoint for course 
delivery – what has been 
learned and where it fits into 
what is to come. 

2-3 minutes Series 

Overview of external 
environment in the discipline – 
useful for placements and 
employability. 

5-10 minutes  One-off 

Replacement and flipping – re-
presenting some course 
material as a series of podcasts 

Course specific Series 

Talking heads – colleagues in 
discussion  

Topic specific  Series or one-off 

And so on.  

The point is that once you’ve seen how easy it is to produce podcasts, you’ll find many uses for them 

on your course.  
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4.4 How 

The easiest way to produce podcasts in mp3 format is through Zoom.  

Please contact telsupport@tavi-port.nhs.uk or your TEL Liaison and we will get you up and running. 

Or use our new guide and start the process yourself.  

  

mailto:telsupport@tavi-port.nhs.uk
https://tavistockandportman.nhs.uk/documents/2319/GUPS005_Creating_digital_content_with_Zoom.pdf
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Appendix A Video Bank 

1. Psychoanalytic (Clinical): Foundations of psychodynamic psychotherapy (BD58 Year 1) 
ASSET 
CODE 

TITLE 

B1  What is Psychoanalytic Psychotherapy? The Triangle of Defence 

B2 The Setting for Psychotherapy 

B3  Finding a Patient 

B4  The Unconscious 

B5  Unconscious Phantasy and Internal Objects 

B6  Transference/Countertransference 

B7 Symbolism and Dreams 

B8  Freud's notion of Sexual Instinct  

B9  Little Hans 

B10  The Psychoanalytic Understanding of Psychotic States of Mind  

B11  The Oedipus Complex I 

B12  The Oedipus Complex II  

B13  Narcissism 

B14  Life and Death Drives 

B15  Structural Theory 

B16  Anxiety 

B17  The Ego and its Defences 

B18  Infant Development: An Object Relations Perspective I [N/A] 

B19  Infant Development: An Object Relations Perspective II [N/A] 

B20  Hysteria 

B21  Mourning and Melancholia I 

B22 Mourning and Melancholia II 

B23  The Rat Man 

B24  Obsessional states 

B25  Separation and Breaks 

B26  Childhood Sexual Abuse & Adult Psychopathology 

B27  Borderline and Narcissistic Personality Disorder 

B28  Perversion & Perverse States of Mind 

2. Psychoanalytic (Clinical): Foundations of psychodynamic psychotherapy (BD58 Year 2) 
ASSET 
CODE 

TITLE 

B29  Introduction to Melanie Klein 

B30  The Paranoid Schizoid Position I 

B31  The Paranoid Schizoid Position II 

B32  The Depressive Position I 

B33  The Depressive Position II 

B34  Unconscious Phantasy 

B35  Klein and the Oedipal Complex 
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B36  Pathological Organisations  

B37  Envy and Destructiveness 

B38  Aspects of Technique 

B39  Primitive States of Minds 

B40  The Superego in Kleinian Thinking 

B41 Splitting, Projective and Introjective Identification 

B42  Symbol Formation  

B43  Winnicott and His Place in Psychoanalytic Thinking 

B44  The Baby and the Holding Environment  

B45  Transitional Phenomena and Play 

B46  The Clinician's Debt to Winnicott  

B47  Attachment Theory [N/A] 

B48  Attachment and Beyond 

B49  The Work of Wilfred Bion I 

B50  The Work of Wilfred Bion II 

B51  Internal Racism I 

B52  Internal Racism II 

B53  Trauma: A Dynamic Perspective 

B54  Working with Traumatised Refugees: A Psychoanalytic Perspective 

B55 Evidence based treatment I: Measuring Complexity & Richness 

B56  Evidence based treatment II: Hierarchy of Evidence 

3. Psychoanalytic (Applied): Introduction to Counselling and Psychotherapy (ED12) 
ASSET 
CODE 

TITLE 

R1 Beginnings 

L6 Introduction to Freud and the Unconscious 

R2 Therapeutic Practice 

L1 Infancy and Childhood 

L7a Paranoid Schizoid Position 

L7b Depressive Position 

R3 Attachment Theory 

L9 The Third Object and the Oedipal Situation 

L4 Adulthood and Later Life 

L8 Transference and Countertransference 

R4 Psychic Pain and Psychic Defences 

L12 Trauma 

L10 Depression 

L11 Suicide and Self Harm 

L13 Borderline Personality Disorder 

L14 Psychosis 

R5 Endings 
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4. Psychoanalytic (Applied): Working with children, young people & families: a psychoanalytic 

observational approach (M7) 
ASSET 
CODE 

TITLE 

M1 Setting the Scene: The Unconscious and the Internal world 

M2 Observing the Unconscious: Projective process and defences against anxiety 

M3 Negotiating Mourning 

M4 Transference and Counter-transference 

M5 Oedipus Complex 

M6 Container - Contained 

M7 Psychoanalysis and Difference 

M8 An Overview of Some Developmental Lines of Thought Leading From Freud to Klein and Onwards 

M9 Introduction to developments from Freud 

M10 Introduction to other developments - Death instinct and deficit, personality and environment: the 
controversial discussions 

5. Systemics: Families and Beyond: An Introduction to Systemic Thinking (eCPD94) 
ASSET 
CODE 

TITLE 

D1 What is Systemic Thinking? 

D2a Contemporary Systemic Ideas 

D2b Contemporary Systemic Ideas 

D2c Contemporary Systemic Ideas 

D3 Systemic Ideas in Action 

D4a Diversity The Social Grraaccees 

D4b Diversity The Social Grraaccees 

D5a Diversity Family Forms Genogram 

D5b Diversity Family Forms Reflections 

D6a Organisations and the workplace 

D6b Organisations and the workplace 

D6c Organisations and the workplace 

D7a Surviving Change 

D7b Surviving Change 

D7c Surviving Change 

D8a Literature and the Visual Arts 

D8b Literature and the Visual Arts 

D8c Literature and the Visual Arts 

D8d Gwyn Daniel - Anthony and Cleopatra (screencast) 

D9a Systemic Ideas and Politics 

D9b Systemic Ideas and Politics 

D9c Systemic Ideas and Politics 

D9d Systemic Ideas and Politics 

Role plays 

DRP1a Video role play: What is Systemic Thinking 

DRP1b Video role play: What is Systemic Thinking 

DRP1c Video role play: What is Systemic Thinking 
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DRP1d Video role play: What is Systemic Thinking 

DRP2a Video role play: Contemporary Systemic Ideas 

DRP2b Video role play: Contemporary Systemic Ideas 

DRP2c Video role play: Contemporary Systemic Ideas 

DRP2d Video role play: Contemporary Systemic Ideas 

DRP3 Video role play: Systemic Ideas in Action 

DRP6 Video role play: Organisations and the workplace 

6. Cross Doctoral Research Methods 
ASSET 
CODE 

TITLE 

CDRM1 A brief historical map of theoretical positions in the social and psychological sciences 

CDRM2 Action Research 

CDRM3 Ethnography as a Research Method 

CDRM4 Qualitative Research 

CDRM5 Grounded Theory 

CDRM6 Mixed Methods 

CDRM7 Discourse Analysis 

7. Psychoanalytic (Applied): Understanding Development – Adolescence (eCPD101) 
ASSET 
CODE 

TITLE 

C1 Development of the personality 

L2 Infancy, young childhood and going to school 

L3 Adolescents - adolescence 

C4 Observation 

C5 The use of the self: the relational model 

C6a Review and mapping knowledge together 

C6b Review and mapping knowledge together 

C6c Review and mapping knowledge together 

C7a Groups, families and organisations 

C7b Groups, families and organisations 

C7c Groups, families and organisations 

C8a Crowds, gangs, prejudice and bullying 

C8b Crowds, gangs, prejudice and bullying 

C9a Ending and transitions 

C9b Ending and transitions 

Podcasts by Dr Jason Kaushal - A Child Psychotherapist’s Perspective 

CPOD3 Adolescents - adolescence 

CPOD4 Observation 

CPOD5 The use of the self: the relational model 

CPOD7 Groups, families and organisations 

CPOD8 Crowds, gangs, prejudice and bullying 

CPOD9 Ending and transitions 

 


