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PG Cert/PG Dip/MA in Working with Children, Young 
People and Families: A Psychoanalytic Observational 
Approach (M7). Modules: (M7) Infant observation 1, 
(M7)Work Discussion 1 & 2, (M7)Theoretical 
Perspectives 1, (M7)Psychoanalytic Theory 2, (M7) 

Child Development Research 1 & 2, (M7)Young Child 
Observation, (M7) Dissertation. 

Date(s) of Board of Examiners 17.7.17 

Date of report 18.8.17 

 
Please submit this report as an email attachment to external.examiners@essex.ac.uk 
within four weeks of the Examination Board. 

External Examiners are considered by the University of Essex to be a great asset in helping 
to assure and enhance the quality of the education we offer, and we greatly appreciate your 
advice and expertise throughout this process.  

To assist you in completing this report you might find it useful to refer back to your roles and 
responsibilities, which were sent to you at the time of your appointment.  Guidance is also 
available on the University’s Academic Standards and Quality webpages1. 

Award External Examiners 

Please comment on both the courses and modules you have been appointed to cover, 
clearly identifying areas that relate to the course(s) or to individual modules as necessary. 

Where a module External Examiner has been appointed to cover some of the modules on 
courses you are responsible for, please consider their comments when completing this 
report.  Please get in touch with your department contacts to agree how module External 
Examiner reports will be shared with you. 

Please draw on comments made in any interim reports that have been provided at other 
points during the year, ensuring that this report provides a full outline of your feedback for 
the period covered. 

Response to your report 

All External Examiner reports are carefully considered at department, faculty and University 
level, and play a key role in annual and periodic reviews.  The department, school or centre 
will contact you to reply to the comments made in your report.   

                                                           
1 http://www.essex.ac.uk/quality/external_examiners/default.asp 
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Please note that these reports are made available to students in internal University 
Committees and department meetings.  No reference should therefore be made to individual 
members of staff or students.  



PART A: Academic Quality and Standards 

1. How do the standards of the courses and modules that you examined compare with other UK 
Higher Education Institutions and national reference points such as the QAA Frameworks for 
Higher Education Qualifications and professional, statutory and regulatory body requirements 
(PSRB)?  Are you content that UK threshold academic standards are being maintained? 

I am content that UK threshold academic standards are being maintained. The work I examined is 
comparable to that of other UK Higher Education Institutions and national reference points.  

 

2. Please comment on the learning, teaching and assessment strategies, including: 

 the appropriateness of the learning, teaching and assessment strategies 

 the range of assessment methods used 

 the extent to which these strategies enabled students to achieve their learning outcomes and 
the standards set 

 the choice of subject, methods and standards of assessment for dissertations / projects 

 the inclusion of any professional, statutory and regulatory body requirements 

The learning, teaching and assessment strategies are appropriate. There is a comprehensive range of 
assessment methods used. The strategies that are in place enable students to achieve learning 
outcomes and cohere with the standards set.  

The professional, statutory and regulatory body requirements are all included. 

 

3. Please comment on the standards of student performance, progression, retention and degree 
classification profiles in comparison with other UK Higher Education Institutions and national 
reference points. 

General comments 

I looked at a sample of papers across all of the mark bands in the following modules: Theory1 &2, 
Child Development Research, Work Discussion 1 & 2, Infant Observation 1 & 2, Young Child 
Observation. The majority of papers achieved a Pass, Merit or Distinction which shows a high standard 
of student performance across these modules. Papers that achieved a Distinction or Merit were largely 
impressive and reflected well on the input of tutors on the course.  

 

I wondered if students could be further encouraged to avoid using the Work Discussion assignment as 
a forum to discharge and describe difficult work scenarios which meant that students were sometimes 
lacking in objectivity. This unit had a higher number of fails. 

 

Relating to dissertations (or equivalent) specifically 

There were no (Essex) dissertations this year. 

4. Please comment on the standards of internal marking procedures, including: 

 the marking criteria used and how well they are defined and applied 

 the level of consistency of marking 

 the standard of feedback students receive 

 alignment with the regulations and procedures of the University 

General comments 

There is a high standard of internal marking procedures and I largely agreed with the mark brackets 
that were allocated by markers across all the modules. Sometimes it is unclear how a marker decided 
where within a mark bracket to place the mark, as it was not always clear why a paper got 45% or 48% 
for example. I felt this to be particularly apparent within the Fail mark band. 

I do think it’s vital that markers try to avoid typos in their comments, as this inevitably does not set a 
good example. 

The internal verifier system ensures consistency of marking. I think that internal verifiers need to be 
told clearly what the expectation from them is as there was a variation in their responses with some 
giving detailed feedback and others giving a ‘yes’ or ‘no’ answer on the form. 

Generally the standard of feedback is impressive with markers giving thoughtful, detailed and 
constructive comments. I am aware that markers have had to adjust to new marker sheets this year 
and I wondered (as did one of the internal verifiers) whether there are too many categories in the 
current marker sheet that places unnecessary pressure on markers. 



A few mark sheet comments’ were stern in tone and some markers may need reminding that the aim 
of the comments is to encourage students’ learning in a constructive manner. But generally I found 
comments to be constructive and thoughtful. 

Markers could be encouraged to avoid marks like: 49%,59%,69% as it can come over as punitive to be 
one mark short of the next mark band. 

I noticed that only a few markers (appeared to) pay attention to the word count or filled in this section 
on the mark sheets. 

Several markers exceeded the 100 word maximum recommended for each box on the mark sheet. 

The marking procedures are aligned or where necessary moving towards alignment with University 
regulations and procedures. 

 

Relating to dissertations (or equivalent) specifically 

 

5. Please comment on the curriculum and on any curriculum developments that have been 
introduced since the last report, and whether you were consulted over changes 

The curriculum is comprehensive and includes a wide range of papers that are essential and relevant 
for all of the modules. The reading lists could expand further to include more contemporary papers. 

I was pleased to see that there were additions to the reading list on gender issues. 

It might be useful to add papers on work with children who present with both race and gender identity 
difficulties. I suggest a paper by Saketopoulou: ‘Minding the Gap: Intersections Between Gender,, 
Race and Class in Work with gender Variant Children’; 2011, Psychoanalytic Dialogues, 21: 192-209. 

 

6. If applicable, please comment on the following areas relating specifically to courses involving 
more than one department (joint courses), modules / courses which include a period of study 
abroad and/or an assessed work-based placement, including the: 

 continuing coherence of the course(s) 

 assessment arrangements, marking standards and the students’ performance 

 availability of / access to work produced during, or as a result of work-based / placement 
learning or during study abroad 

 the value of the work-based learning, placement or study abroad 

Study abroad   N/A 

 

Work-based / placement learning  N/A 

 

Joint courses  N/A 

 

7. For External Examiners for Nursing and Midwifery Council accredited programmes only: 

 Please list visits made to practice areas and the number of meetings you have attended with 
students and mentors 

 Please confirm the extent and nature of your engagement with student progression both 
‘within’ award and at ‘sign-off’ of progression documentation 

 Please state number of Practice Assessment Documents (PADs) reviewed and your overall 
assessment of the PAD as fit for purpose. 

N/A 

 

8. Are there any other areas you would like to comment on which haven’t been covered any of the 
previous questions? 

In the sample of papers that I looked at across all modules there appears to have been a lack of 
attention to issues of difference in a rather high percentage of the papers. I’m aware that this is an area 
that has been addressed previously but may need continuous focus. I wondered if students were 
fearful of addressing issues of difference and if some paranoia might seep into this area of 
observation. I felt that this needed further thought in how to encourage students to think about issues 
of sameness and difference more freely as part of the reality of what they are observing and as an 
interesting and important part of how this area might impact consciously and unconsciously. 

 



PART B: Preparation for the External Examiner role 

9. Please comment on the information and support you were provided with to enable you to carry 
out your role, including: 

 the management of Boards / pre-Boards and whether they operated fairly 

 the administrative arrangements for the assessment process and your role within it 

 whether anything more could be done to help you carry out your duties 

The Exam Board I attended operated fairly. I was made aware of discrepancies in marking that arose 
in the Pre-Board. Clearly there were difficulties with a new system of data assembly that created 
delays and a frequent absence of information on student submissions and I could see this was not the 
responsibility of course tutors or admin staff. This meant that my feedback was very rushed at the end 
of an extended exam board which was frustrating. Some time for discussion would have been useful. 

The administrative arrangements have been satisfactory with good responses to my enquiries. 

 

PART C: Enhancement 

10. Did you identify any examples of good practice and/or innovation? 

The internal verification of marks and markers showed good practice, particularly when this was 
identified (in the Pre-Board) in the case of one markers’ marks having been identified as lower than 
other markers’ marks and subsequently leading to these papers being re-marked. 

The one off meeting held in order to establish how to proceed in the light of students not always being 
ready to write their Infant Observation papers showed a serious attempt to address how to integrate 
practical difficulties with assessment procedures through a thoughtful and fair process. My 
understanding is that changes to the Infant Observation requirements have now been confirmed. 

 

11. Did you identify any opportunities for enhancement?  Did any of the modules or courses pose 
particular issues which should be addressed? 

I have mentioned previously that the area of early formation of gender identity would be an interesting one 
to incorporate into the course. This could be done through seminar tutors holding this in mind as part of the 
focus in infant observations. 

I think that it could be helpful for students to mention their gender in their assignments, as this would enrich 
their thinking about how this impacts on the observations. See below.  

 

12. Are you satisfied with the actions taken in response to your previous report (or to the 
comments of the previous External Examiner) and that the issues raised have been addressed? 

The issue of the word count was not taken up. I mentioned that I thought a 10% margin was 
unnecessary and that a 5% margin would suffice. I am not sure that any margin is actually necessary 
and on some other courses students are expected to adhere to the word count. 

I mentioned in my last report that it would be useful to know the gender of the student and this does 
not seem to have been implemented, although some markers commented on this. Perhaps this 
requires more emphasis by tutors or needs to be specified in the guidelines/requirements for written 
assignments. 

 

13. If this is your last report as an External Examiner with the University, we would welcome your 
comments on your experience and on any areas you would like to highlight either to the 
University and/or the next External Examiner. 

I have found the experience of external examining for the Tavistock M7 to be both educational and 
enriching. It has been interesting to have in depth insight into the M7 Postgraduate course. The level of 
diligence from course organisers, tutors and administrators is impressive. It is also commendable that 
the M7 continues to thrive when the political current might be perceived as not advocating the kind of 
thinking that this course promotes. 

Clearly the transition to a new University has demanded a lot of adaptation from staff and 
administrators and impacted on the efficiency of the Exam Board. 

I found it surprising that I was not given any paperwork to follow during the Exam Board due to 
photocopying restrictions. It rather threw into question the point of my attendance there. 

 



To be completed by the Department, School or Centre: 

PART D: Department response 

A reply should be sent to the External Examiner in response to their report.  This should refer to actions 
taken and explain the reasons where it’s been decided no action will be taken. 

Please add your response below, or attach a copy if sent separately. 

 

 

 


